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CHAPTER I
INTRODUCTION
According to Darrow (1964) no area of the elementary
school curriculum holds more promise than social studies, for
fulfilling mans' need for understanding his fellow man and
acting constructively to solve his basic problems of human
interaction.

Yet social studies remains a subject that is

viewed by teachers as a time to "master facts",

(Durkin 1978)

many of which have little to do with children's lives.
Huus (1963) states textbooks in social studies make heavy
demands of the reader because of the number of concepts introduced in a relatively small space.

The background needed by

the reader to interpret briefly noted events, places, and
ideas is greater than most students possess, and as a result
difficulties occur.
Huus (1963) referring to the regular elementary classroom,
suggests special education students with reading levels two to
four years below grade level face even greater difficulties
when trying to grasp concepts, main ideas, and vocabulary
necessary for understanding the textbook.

The recent trend

toward mainstreaming has increased the demands placed upon the
regular classroom teacher.

The teacher is now responsible for

teaching this comprehensive subject of social studies to students with previously identified learning problems.

)
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Importance of the Study
Special education students often find they are unable to
use a social studies text effectively because they lack the
needed abilities and skills to read and understand the textbook.

There is a need to teach students how to use the text-

book as a tool.

This means enrichment activities in study

skills, comprehension, context clues, and vocabulary must be
developed.
The structuring of programs to respond to children with
special identified needs has not been widely evidenced in the
regular classroom.
A large percent of the emotionally handicapped
and learning disabled students have been returned to the regular classroom with an absolute
minimum amount of preparation by those who are
entrusted with their education.
(Lapidus, 1980,
p. 500).
There is little to choose from in the way of published
content area materials for special education students, therefore the development of supplemental units to accompany the
social studies text is needed to aid the special students in
the effective use of the text.
Purpose of the Project
The purpose of this project was to develop eight supplemental units to correlate with the Follett Social Studies
text,
Exploring Our World: The Americas, fifth grade level,
. ..
(.Ahlschwede, 1977).
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These units will be used with seriously behaviorally
disabled, specific learning disability, and mildly mentally
retarded students.
Each unit contains key concepts, a vocabulary list,
strategies for instruction, and student activities to accompany a specific chapter.
This curriculum guide should enable intermediate special
education teachers to adapt the content area to the needs of
their special education students.
This guide was not intended to supplant the teachers
edition of the text, but rather to identify concepts, and
develop strategies for teaching them to special education students.
Limitations
The limitations of this project are:
1.

The units were designed to be used with the Follett

Social Studies text, Grade 5.
2.

The units were prepared to be used by teachers of

seriously behaviorally disabled, specific learning disability,
and mildly mentally retarded students.
Definition of Terms
The following definitions were used for the purpose of
this study.

The sources of definitions for the study were

State of Washington Rules and Regulations For Programs Providing Services To Children With Handicapping Conditions,
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CHAPTER 392-173 WAC, Amended and Adopted August 19, 1980; and
Foundations in Education, Dictionary of Education, Carter V.
Good, Ed., McGraw Hill Book Co. Inc., 1959.
Seriously Behaviorally Disabled.

Students who exhibit

one or more of the following characteristics over a long period
of time and to a marked degree, which adversely affects their
own educational performance:
(a)

An inability to learn which cannot be explained by

intellectual, sensory, or health factors;
(b)

An inability to build or maintain satisfactory inter-

personal relationships with peers and teachers;
(c)

Inappropriate types of behavior or feelings under

normal circumstances;
(d)

A general pervasive mood of unhappiness or depression;

(e)

A tendency to develop physical symptoms or fears

or

associated with personal or school problems.
Specific Learning Disability.

A disorder in one or more

of the basic psychological processes involved in understanding
or using spoken or written language resulting from perceptualmotor handicaps.

Such disorder may include problems in visual

and auditory perception and integration which may manifest
itself in an impaired ability to think, speak, or communicate
clearly, read with comprehension, write legibly and with meaning, spell accurately, and to perform mathematical calculations,
including those involving reading.

The presence of a specific

learning disability is indicated by near average, average, or
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above average intellectual ability, but nonetheless the student
demonstrates significant performance deficits in one or more
of the following academic achievement areas:
(a)

Oral expression;

(b)

Listening comprehension;

(c)

Written expression;

(d)

Basic reading skill;

(e)

Reading comprehension;

(f)

Mathematics calculations;

(g)

Mathematics reasoning;

Provided, that such a performance deficit cannot be explained by visual or hearing problems, motor handicaps, mental
retardation, a behavioral disability, or an environmental,
cultural, or economic disadvantage.
Mental Retardation.

Students who demonstrate significantly

subaverage general intellectual functioning existing concurrently with deficits in adaptive behavior and manifested during
the developmental period, which adversely affects their educational performance.
(a)

Mild mental retardation.

Intellectual functioning

(IQ) range from approximately 51 through 75 and the following
conditions:
(i)

Academic functioning equal to three-fourths or less

of chronological age/grade; and
(ii) Adaptive behavior equal to three fourths or less of
chronological age/grade.
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Curriculum Guide.

A substitute for a formal course of

study in which desirable content is suggested rather than prescribed; includes important goals and a variety of learning
experiences, teaching aids, and evaluation techniques from
which those considered best suited to a particular situation
may be selected.
Remainder of the Project
Chapter II presents a review of the literature related to
the project.

Chapter III describes procedures used in develop-

ing the project.

Chapter IV includes a sample of the units to

be taught, including major concepts, vocabulary, and student
activities.

)

Chapter Vis a summary of the project and contains

conclusions and recommendations drawn by the writer as a result of the project.

I
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CHAPTER II
REVIEW OF RELATED LITERATURE
A review of the literature is presented under the following headings:

Reading instruction in the social studies;

Special education problems in reading textbooks; and Strategies
for instruction in the social studies.
Reading Instruction In The Social Studies
Wesley and Cartwright (1968) stated that the ability to
read is closely related to success in the content area, especially social studies.

The teacher of social studies accepts

the obligation to contribute toward the reading skills and
abilities of her students.
Chase (1966) defined social studies as that area of the
curriculum concerned with mans' relationship to his physical
and social environments, and his interaction with other men
and their ideas in the past, present, and the future.

Chase

(1966) states:
Everyday social studies teachers are presented with
a challenge to teach both concepts and content. To
accomplish . this, reading is an essential part of the
curriculum
(p. 24).
Sand and Joyce (1962) agreed that school children studying
any social studies topic will consult many books of varying
degrees of difficulty.

The students' search for information

will involve skills at many levels.

Sand and Joyce (1962)

stated that not only locational skills and the use of reference
materials can be taught in connection with social studies but
word recognition and meaning skills as well.
7
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Wesley and Cartwright (1968) . found that significant reading in the social studies depends upon the acquisition and use
of a number of abilities:
1.

Seeing the organization of the text;

2. Typographical devices such as italics, boldface type,
indentation, and spelling should be recognized by the student;
3.

Identifying punctuation marks and what they mean;

4.
Utilizing connectives--understanding the meaning and
use of such words as next, then, hence, in fact, on the other
hand, and after all;
5.

Following directions;

6.

Finding answers;

7.
Imaginative reading--students who have the ability to
"see" and "feel" with the author will get the most from their
reading;
8.
Critical reading--students who are taught to question
and discriminate will read with more care and more interest;
9. Selecting the significant--this ability largely determines how well the student can read the social studies material;
10. Facts and opinions--the ability to make those distinctions will guard the pupil against error;
11. Building vocabulary--reading results in the growth
of concepts. Pupils should be encouraged to cultivate the
habit of acquiring new words.
Burron and Claybough (1974) found the following problems
students confront when reading content area texts:
1. Background--prior knowledge and experience is needed
for understanding;
2.
Specific vocabulary not in the speaking and writing
vocabulary of the students is often present;
3. The style of composition may include the use of questions, compactness of expression, use of figures of speech,
and directions;
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4.
Graphic aids important to understanding the material
must be dealt with;
5.

Subject matter may not be of interest;

6.
Typographical clues such as phonetic spelling, changes
from upper to lower case, italics, boldface print, and indentation are included;
7.
Inferential and critical reading skills are used more
frequently than in narrative reading;
8.
Reading study skills such as location, evaluation,
organization, and retention are required. (pp. 18-19)
Durkin (1978) expressed a concern that new concepts are
presented in too rapid a succession.
Huus (1963) stated:
Most textbooks in social studies make heavy demands
on the reader, because of the number of concepts
introduced in a relatively small space. The background needed by the reader to interpret briefly
noted events, places, and ideas is greater than
most students possess, and as a result difficulties occur.
If information is not explained or
expanded, much of it becomes mere verbalism without
images or meaning. (p. 96)
Robinson (1975) investigated those reading skills employed
by fourth grade students as they actually attempt to solve
problems in social studies.

Robinson reported:

A meaningful social studies program will enable
teachers to: 1) Be aware of the reading skills
of the students, not only in the basal program,
but also as they use content and reference books,
2) Analyze the skills the students will need in
carrying out an assignment, 3) Provide direction
in those skills which the students do not possess
so they may carry out the assignments. (p. 36)
Robinson (1975) concluded that students must have a
knowledge of reading comprehension and reference skills to
succeed in learning social studies.
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Special Education Problems In Reading Textbooks
In reviewing the literature on special education students
and reading problems, there is an indication that special
strategies are needed to help these students to read for information, and to use the textbook as a tool.
Gillespie and Silver (1979) state:
Most children with special educational needs have
reading problems. They tend to exhibit a wide
range of abilities and disabilities. The development of instructional programming necessitates
considering each childs motivational needs, the
influences of previous instruction, the nature
of the course content, environmental influences
and other factors that may contribute to the
childs unique learning needs.
(p. 63)
According to Kratzner and Mannies (1979) some of the most

)

commonly used reading skills are:
1)
2)
3)
4)
5)
6)

Determining the main idea of a passage;
Determining supportive details; ·
Recognizing the sequence of a passage;
Determining cause and effect;
Being able to compare and contrast ideas;
Making appropriate judgements.

Duffy (1969) investigated the question "What can teachers
do to help students who cannot read the social studies textbook?"

Duffy listed the following as avenues teachers can

take to help the less-able reader:
1. Teachers may provide multiple texts to meet the different reading levels of their students;
2. Teachers may provide juvenile literature, which provides depth and detail textbooks do not;
3.

Junior magazines provide tremendous coverage;

4. Students and teachers can both re-write material; and
communicate to the less-able reader the gist of the text;
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5. Study guides providing questions and retrievable
answers are beneficial to the less-able reader.
Gillespie-Silver (1979) cited research by Bond and Dystra
which concluded that no approach to special readers can overcome all individual differences and that combinations of
approaches have had more effect than one single method or
approach.

Bond and Dykstra suggest teachers use a diagnostic

approach to teach reading rather than using one method.
Gillespie-Silver (1979) quoted Cegelka and Cegelka when
she wrote:
Teaching methods for retarded readers should
emphasize individual differences--matching
reading methods to profiles.
(p. 59)
Johnson (1977) reported that the overall readability level
of elementary social studies texts is becoming easier, as well
as the range of levels within texts is decreasing.

It should

be noted however, that lowering the readability level of a
text does not necessarily make a text easier to understand.
According to Robinson (1975) one important strategy often
neglected by teachers is the establishment of a purpose for
reading prior to the reading.

He wrote:

Content area reading has often been purposeless in
the minds of the students. The assignment 'read
the next chapter' has been used too frequently.
(p.

45)

Robinson (1975) stated that learning can be more exciting
if students are given assignments according to their ability.
Robinson said that it was important for students to understand
the organization of the book.

When a new book is introduced,

students should become familiar with it under teacher guidance.
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Kratzner and Mannies (1979) report:
Good teachers have always realized that the most
effective learning situation is one in which the
teacher adjusts the class requirements to the individual differences present in the group. Pupils
differ from one another in many ways.
They do not
all learn at the same speed. They cannot all master
the same type of learning task when it is presented
in only one manner.
It is apparent that the wider
the range of learning options a teacher can present
in a class, the more likely that each child will
learn.
(p. 501)
Chase (1966) states:
There is no diagnostic instrument which will analyze
for the teacher all of the facets of child behavior,
telling him specifically how to develop satisfactory
social studies experiences for each child.
(p. 3)
It remains however, that if learning is to result, social
studies must seem real and important to each child.
Several of the major purposes of the social studies which
apply directly to the needs of intermediate special education
students are, according to the Newton Curriculum (Chase, 1966):
1. To provide for growth in self-concept or self-knowledge
for purposeful self-direction;
2. Building attitudes or tendencies to behavior acceptable in our society;
3.

Developing habits and skills of good citizenship;

4. Acquiring an inspiring code of values which might
govern personal relationships.
(p. 3)
Wirthlin (1966) found:
Children who have failed again and again in reading
sometimes learn to hate the printed page. In order
to help such children learn to read effectively we
must motivate them to want to learn. They need to
be given reasons they can understand for learning
to read.
(p. 22)
Wirthlin (1966) stated:
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Many disadvantaged children enter the intermediate
grades unable to read with comprehension at a
primary level, yet they all too often are confronted with content subject materials--social
studies, health, and science, at the grade level
to which they are assigned.
They generally are
well aware of their inability to read.
Thus the
teacher's first task is to convince these students
that he has faith in their ability to learn, and
that we learn by reading.
Next he should assemble
as many materials as possible on the independent
and instructional reading levels of his pupils.
(p.

2 4)

Sebeson (1970) states:
Teachers, especially those of special education
students, must deal with the child's feelings of
how he can relate what he has to learn in school
to his own worth as a member of his immediate
environment. From this he can react to the way
he believes, and the way his culture expects him
to behave.
(p. 463)
Strategies For Instruction In The Social Studies
There are a number of study techniques that social studies
teachers may share with their students.
West (1978) describes the SQ3R method (survey, question,
read, recite, review).
technique is surveying.

The first step in this formalized study
Surveying a chapter from the text

entails reading the title and subtitle; then skimming the introductory paragraph; proceeding then to reading section headings;
marginal headings; boldface paragraph headings; and skimming
the summary paragraph.

This provides the reader with an over-

view of the entire assignment.
The second step is to pose questions for which one may
reasonably expect to find answers in the process of reading
the material more carefully.

Teachers can help students to
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form the habit of posing questions by making it a part of their
own teaching technique.

Questions can be printed in the form

of a study guide, or elicited from students through class discussion.
The third step is to read carefully in terms of the purposes that have been established, and the questions that are
to be answered.

The teacher may help students to read care-

fully by designing exercises based upon the graphics, the new
vocabulary, and stressing the organizational patterns within
the text.

Such exercises will aid students comprehension of

major concepts and important details.

Exercises of this kind

may be brought together in the form of a study guide.
The fourth step is to recite what has been read.

Used as

a teaching technique, this is usually accomplished through
class discussion, and in various activities requiring students
to demonstrate their knowledge of the new material and their
ability to apply it.
The fifth and final step is to review or to test.
may be a teacher-imposed or self-imposed activity.

This

It usually

culminates a series of reading assignments.
Estes and Vaughan (1979) and West (1978) discuss advance
organizers.

Advance organizers facilitate comprehension by

first providing readers with related information at a higher
level of generality than the information in the selection that
they are going to read.

A structured overview is one type of

advance organizer used by teachers.

Structured overviews are

visual diagrams of the relationships between key concepts
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(vocabulary) already known by the students, and those to be
learned.
Zintz (1980) and West (1978) report the effective use of
study guides by teachers.

Study guides are a useful tool for

the teacher who has students of varying abilities, as it is
not necessary for the student to do all of the activities listed
in the guide.
of elements:

The best study guides frequently include a number
vocabulary exercises, comprehension exercises

based on both graphic and verbal material, exercises that stress
patterns of organization, use of various study skills, and enrichment activities.
of formats:

These exercises are presented in a variety

diagrams, charts, and outlines to be completed,

essays, short answers, fill ins, matching acrostics, true-false,
and so forth.
Herber (1978) stated that comprehension can be defined as
a three level process.

First, the reader determines what in-

formation the author is presenting.

Second, confined to the

text, the reader looks for relationships among the statements
presented and finds various meanings.

Third, the reader takes

what the author said, and what the author meant by what he
said, and applies them to previous knowledge.

Herber called

this "the levels of comprehension construct".

(p. 69)

When applying Berber's construct to a reading lesson,
certain criteria must be set:

(1) the teacher must establish

the overall concepts to be learned from the material;

(2) the

teacher must review with the students the previously covered
material to set the context and purpose for the study of the
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new material; and (3) the teacher must cover the essential
vocabulary needed for the reading.

After these criteria have

been met, the students should be presented with the reading
material and a guide related to assist the understanding of
the reading.

Herber recommended that statements should be

written for each of the three levels of comprehension and the
students should be instructed to mark the statements they think
relate to the reading selection.

The directions and statements

may vary depending upon the purpose for the reading assignment.
Summary
In the review of the related research it was found that
success in the social studies is closely related to the ability
to read.

Wesley and Cartwright (1968) listed specific abilities

students need to acquire in order to read a social studies text,
and Burron and Claybough (1974) drew attention to problems
regular elementary students confront when reading a social
studies text.
In order to succeed, special education students with reading ability two to four years below grade level should be given
assignments according to their ability.
It can be concluded that there is a need for specific
strategies to enhance the special education students ability
to read the social studies text.

CHAPTER III
PROCEDURES
Focus of the Project
Eight units, each containing key concepts, vocabulary,
teacher procedures, and student activities were developed to
be used in conjunction with the Follett Social Studies text,
Exploring Our World-The Americas, level 5,

(Ahlschwede, 1977).

Four criteria were used for selection of activities for
this project.

The criteria used for selection were:

(1)

The

activities can be easily implemented by both intermediate
special education teachers, and regular elementary teachers
instructing students with special needs;

(2) The activities

correlate specifically with the Follett Social Studies text,
Exploring Our World-The Americas, level 5 (Ahlschwede, 1977);
(3) The activities should appeal to and provide success for
seriously behavior disabled, specific learning disability, and
mildly mentally retarded fourth, fifth, and sixth graders; and
(4) The activities should teach to a variety of learning styles.
Development of the Project
After reviewing the literature, and identifying areas of
concern and teaching strategies in reading social studies
material, the project was developed.
The first step in the development of the project was the
selection of a format.

A notebook was developed for use by

intermediate special education teachers.
17

The notebook was
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divided into eight units, each unit correlating with a unit in
the Follett Social Studies text Exploring Our World-The Americas,
level 5,

(Ahlschwede, 1977).

The second step in the development of the project was to
read each unit and identify the key and secondary concepts to
be taught.

These concepts were then developed into adapted

lessons to use when instructing the special student in the area
of social studies.
The third step in the project was the development of the
individual lessons.
sections:

(1)

Each lesson was divided into the following

Objective--What will the student know, or be

able to do as a result of the lesson;

(2)

Vocabulary--Both

new vocabulary to be taught and review vocabulary were included;

(3)

Materials--What will the teacher need in the way

of materials, in order to conduct the lesson;

(4)

Sequence of

procedure--A step by step directive was developed for instructing the students;

(5)

Student participation--Student activi-

ties to reinforce the lesson; and evaluate whether the student
had acquired the skill were included.
The fourth step in the development of the project was to
compile for each unit, two lists of supplemental activities.
One list was comprised of activities intended for the nonreader, and one list was comprised of activities intended for
the student who is able to read.
The fifth and final step of the project was to gather the
materials that would be needed by the instructor when teaching
each lesson.

Flat materials were placed in divider pockets
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r '

with the individual lessons.
a cardboard file box.

Bulky materials were placed in

The large materials such as globes and

sand tables were placed in the school's Instructional Materials
Center.
The project was placed in a 9" x 12" three ring hardback
notebook.

CHAPTER IV
THE PROJECT
One of the eight units developed to comprise the Curriculum
Enrichment Guide is included in this chapter.

20
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UNIT I

Skills for Explorers

I. Key Concept:
Pictures, maps, globes, and graphs can be used as
sources of information regarding the earth and its
people.
II. Purpose:
By learning to read pictures, maps, globes, and
graphs, students can gain an independence in understanding information about the earth and its people.
III. Secondary Concepts:
A. Environment is the world around us, conditions
that effect living things.
B. Climate is the type of weather a region h a s ove r a
p 2riod of time.

Various factors have a ma j or i m-

pact on the climate of an area.
IV. Vo c abulary:
picture

map

d e t a il

globe

lake

tre e

hills

cold

riv e r

mountain

hot

woods

high

dry

str e2.. m

low

for e st

v.:;_ ll e y

city

o x en

mode l

d e sert

land

~'iOr ld

22

IV. Vocabulary Continued:
water

population map

product map

physical map

road map

volcano

erosion

transportation

deposition

climate

temperature

tropical region

polar region
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V. Proc e dures:
A. Lesson I

~eading Pictures

(General)

1. Objective: Student will be a b le to read pictures,
describing in detail what he/she sees.
2. Vocabulary:
picture
details
3. Materials:
Assorted color pictures without captions, 5" by 7"
or larger.
4. Sequence of procedure:
a. Ask each student to think of the word "picture"
What is a picture?
b. Allow · students to give their definition of the
word "picture".
c. Show students a picture of a child involved in
an activity.
d. Have students describe what they see.
e. Give each student a picture to visually study.
5. Student participation:
a. Have each stud e nt verbalize individually, the
details they noticed in their picture.
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B. Lesson II

Re~dins P ictures

(Geographical)

1. Objective: Student will be able to describe the
physical features in

Q

geograp hic~l picture.

2. Vocabulary:
details

stream

valley

lake

dry

forest

tree

cold

hot

river

mountain

woods

hills

3. Materials:
Assorted color pictures of geographic landscapes,
without captions, 5" by 7" or larger.
4. Sequence of procedure:
a. Put up several pictures of geographic landscapes.
b. Ask students, "How are these pictures the s:,me?"
c. Ask students, "How are these pictures different?"
d. Ask individual students to list the details they
see in one picture.
e. Give each student a picture to study.
5. Student participation:
a. Have each student verbalize individually the
details they noticed in their picture.
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c.

Lesson III
1.

Remembering Pictures

Objective:

Student will conunit to memory a

majority of the details included in a picture.
2.

Vocabulary:
detail

3.

Materials:
A large picture, 18" x 24'', containing obvious
detail.

4.

Sequence of procedure:
a. Tell students to visually study the picture.
b. Have the students verbalize the details they
notice.
c. Hand out blank pieces of paper.
d. Turn over the detailed picture.

5.

Student participation:
a. Have the student draw from memory what he/she
remembers from the picture.
b. Have the students verbally share with the class
what he/she remembered from the picture.
c. Allow students to fill in the missing details.
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D. Lesson IV

Reading Pictures From The Text

1. Objective: Student will be able to visually study
the pictures on pages 22-23 of the text, and
describe the details in each picture.
2. Vocabulary:
high

desert

low

oxen

city
3. Materials:

textbooks
4. Sequence of procedure:
a. Have students open text to page 22-23.
b. Instruct students to study the top picture on
page 22.
c. Ask one student to describe the details he/she
can notice.
d. Continue in the same way with the other six
pictures.
e. Express to the students that although they cannot
read all the ':,ords, they can gain much information
from reading the pictures.
5. Student participation:
a. Have students thumb through their textbooks,
and locate other pictures they can read.
b. Have students read the picture to the cla3s.
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z.

Lesson V

Globes

1. Objective: Student will know that a globe is a
model of the earth.
2. Vocabulary :
globe

land

world

water

earth

model

3. Materials:
A large globe, and small individual globes for
each student.
4. Sequence of Procedure:
a. Explain that globes are not toys, but tools,
and need to be h ~ndled carefully.
b. Hand out individual globes to each student.
c. Ask students, "What are you holding?" Accept
earth, world, globe.
d. Re-state, "These are globes. They are models
of our world".
e. Explain that the water on the globe is colored
blue.
f. Explain that the land on the globe is colored
brown.
5. Student p a rtici pa tion:
a. Have students locate by p ointing, a body of
water on their globe.
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b. Let a reader tell the name of the body of
water he/she located.
c. Have the students locate by pointing, a body
of land on their globe.
d. Have a reader tell the name of the body of
land he/she located.
e. Help non-readers to identify the bodies of
land and water if they choose.
f. Give students a few minutes to study their
globes before collecting them.
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F. Lesson VI

Recognizing Maps

1. Objective: Student will recognize a physical relief map, noting the differences in mountains,
plateaus, and plains.
2. Vocabulary:

physical relief

highlands

mountains

lowlands

plains

elevation

plateaus

sealevel

3. Materials:

A physical relief map
paper mache
heavy ca:·dboard
ne,,spaper
4. Sequence of procedure:
a. Introduce the physical relief map.

b. Let the students see and feel th2 different
areas on the map, i.e. mountains, plateaus, etc.
c. Discuss the different vocabulary words and
their meanings.
d. Help the students to match the vocabulary words

· to the different regions on the map.

s.

Student particiµation:
a. Students will create their own physical relief
map, using a guide put on the board by the
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teacher.
b. Students will include on their maps, mountains,
plains, and plate&us.
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G. Lesson VII

Recognizing Maps Cont.

1. Objective~ Student will recognize a po0ulation
map, noting the most crowded and least crowded
areas.
2. Vocabulary:
population
3. Materials:
Various po:·.ulation m2.ps
4. Sequence of procedure:
a. Display different population maps.
b. Explain that each dot represents five people.
c. Ask,

"Where are the most people located? How

do you know?"
d. Ask,

"Where are the least number of people?

How do you know?"
5. Student participation:
a. Hand each student a population map.
b. Direct the students to color the most heavily
populated area blue.
c. Direct the student to color the least populated
area yellow.
d. Give each student a blank piece of paper.
e. Direct the students to maJ:e a population map
of the classroom. Where do most of the people
sit?
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H. Lesson VIII

Recognizing Ma p s Cont.

1. Objective: S tudents will : : - ~c o gni ::e a ~:)r educt map,
noting that certain products come fro ~ certain
areas on the map.
2. Vocabulary:
products
3. Materials:
Various product maps
4. Sequence of procedure:
a. Display the different maps.
b. Explain that the pictures the students see on
the map, are repres e ntative of the products
that come from that area.
c. Ask the students to verbally list the products they recognize on the map.
d. Note that different products come from different areas.
5.

Student participation:
a. Hand each student a product map.
b. Give specific directions such as "Color the
area that supplies lumber brown".
c. Give students blank pieces of paper.
d. Have the students each make a pr o duct map,
and share their map with the class.
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I. Lesson IX

Recognizing Maps Cont.

1. Objective: Students will reco£nize a road map,

and be able to follow one road map with their
pencil.
2. Vocabulary:
roadway

highway
freeway
follow
3. Materials:
Fifteen road maps of the Lakewood area, and
assorted other road maps from the state of
Washington.
4. Sequence of procedure:
a. Discuss the purpose of a road map with the
students.
b. Ask,

"When do people need to have a road map?"

c. Hand out road maps of the Lake'.-1ood area.
d. Help all students locate the path from the
Villa Plaza to school.
e. Have the students trace this path with a pencil.
f. Using address cards, help each student to
locate their home.
g. Help each student trace the path from their
home to school.
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s.

student participation:
a. Have the students create their own road maps
of how to get from the classroom to the
school office.
b. Allow the students to switch maps, and try
to follow the map they are holding.
c. Conclude with student input as to why it is
important that road maps are drawn accurately.

35

J. Lesson X

Differentiating Maps

1. Objective: Student will correctly identify population map, product map, graphic relief map, and
road map, when given all four to select from.

2. Vocabulary:
population map
product map
graphic relief map
road map
3. Materials:
population map
product map
graphic relief map
road map

4. Sequence of procedure:
a. Display all the maps so that each student can
see them.
b. Pick up th·~ road map.

c. Ask if anyone can identify it. Let the student
tell how he/she knows it is a road map.
d. Repeat the procedure with the other three maps.
e. List on the board 1) road map
2) population map
3) product map
4) graphic relief map
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5. Student participation:
a. Have the students write the corresponding
name to each map you hold up.
b. Have the student choose one type of map to
re-create.
c. Have the student draw their map and label it.
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K. Lesson XI

Identifying Landforms

1. Objective: Student will be able to create with
modeling clay the land forms mountains, plains,
and plateaus.
2. Vocabulary:

mountains

highlands

plains

lowlands

plateaus
3. Materials:

modeling clay
cardboard platforms
4. Sequence of procedure:

a. Review with the students the physical relief
map.
b. Point out the areas of mountains, plains, and
plateaus.
c. Direct students to create mountains on their
cardboard platforms.
d. Direct students to build plateaus on their
cardboard platforms.
e. Direct students to create plains on their
cardboctrd platforms.
5. Student participat~:
a. Students will choose an area and work together
to create a physical relief map.
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L. Lesson XII

The Earths Surface Is Changing

1. Objective: Student will verbally identify reasons
why the earths surface is changing.
2. Vocabulary:
volcanoes

erosion

wind

transportation

rain

deposition

storms
3. Materials:
sand table
sand
water
4. Sequence of procedure:
a. Discuss how our earth is different now than
when dinosaurs roamed the earth.
b. Ask,

"How is our state different now since

since Mt. St. Helens has erupted?
c. Ask,

"What happens to the dirt when it rains

hard?"
d. Explain that the wind, rain, moving ice, all
have an effect on the land.
e. Explain that each student will get to practice
being wind and rain.

s.

Student participation:
a. Give each child a pile of sand at the sand table.
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b. Direct each child to build a mountain.
c. Have the students blow hard on their mountain of sand.
d. Ask,

"Hhat has happened?

How is this like

the wind?"
e. Have the students re-create their mountain.

f. Direct the students to pour water on their
mountain.
g. Ask, "What has happened?
the rain?"

HO\v is this 1 ike
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M. Lesson XIII

Studying Climates

1. Objective: Student will understand and verbalize,
that climate is the type of weather an area has
over a period of time.
2. Vocabulary:
climate

tropical region

thermometer

polar region

temperature
3. Materials:
weather chart
thermometer
globes
4. Sequence of procedure:
a. Begin working with students daily, to note

the weather on a weather chart.
b. Ask,

"What happens to the temperc:i.ture at

night?"
c. Bring in newspaper weather forecasts.

Note

the highs and lows.
d. Ask, "When is the warmest time of the day?
When is the co .~ lest?"
e. Ask,

"How does the summer weather differ from

the winter we ::1 ther, where we live?"
f. Utilizing a globe and a flashlight, show
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how the suns rays are more direct in the
summer than in the winter.
g. Utilizing a globe and a flashlight, show how
the tropical regions receive direct rays all
year.
h. Utilizing a globe and a flashlight show how
the polar regions receive only slanting rays
all year.

s.

Student participation:
a. Encourage students to bring in newspaper
weather reports.
b. Let students utilize globes and flashlights
to determine which areas on the globe receive
slanting rays of sun, and which areas receive
direct rays.
c. Direct students to the conclusion that the
direct ray areas have a warmer climate than
the slanting ray areas.
d. Have the students fill in a circle map,
labeling the tropic region, the warm and
cold region, and the polar region.
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UNIT I

Suggested further activities for non-readers.
1. Given a group of geographical pictures, the student
will catagorize them into like piles.
2.• Given a detailed picture, the student will study it,
turn it over, and verbally list the details he/she
remembers.
3. Students will listen to language master cards with
Unit I vocabulary words, and matching pictures.
4. Students will listen to language master cards with
Unit I vocabulary words only, and select the matching
picture.
5. Using a variety of materials, students will re-create
the maps, and/or landforms studied, and share them with
the class.
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UNIT I

Suggested further activities for students who read.
1. Have the student create and label a detailed product
map of the state of Washington.
2. Have the student check out a book on landforms from
the school library, and make a report to the class.
3. Assign certain pages from the text that correlate
with the class discussions,

and assignments,

4. Zncourage the student to do a related project in an
area they choose.

BIBLIOGRAPHY
Ahlschwede, B. F., Burton, W. L., Gabler, R. E., Follett, D. w.
& Gross, H. H.
Follett social studies - exploring our
world - the americas. Chicago: Follett Publishing Company,
1977.
Burron, A., & Claybough, A. L. Using reading to teach subject
matter: fundamentals for content teachers. Columbus:
Charles E. Merrill Publishing Company, 1974.
Chase, W. L. A guide for the elementary social studies teacher.
Boston: Allyn & Bacon, Inc., 1966.
Darrow, H.F.
Social studies for understanding. New York:
Bureau of Publications Teachers College, Columbia University, 1964.
Duffy, R. V. Helping the less-able reader.
In w. L. Herman
(Ed.), Current research in elementary school social studies.
London: The MacMillan Company, 1969.
Durkin, D. What classroom observations reveal about reading
comprehension instruction. Reading Research Quarterly,
1978, 14, 482-527.
Estes, T. H., & Vaughan, J. L., Jr. Reading and learning in
the content classroom - diagnostic and instructional strategies. Boston: Allyn & Bacon, Inc., 1978.
Gillespie-Silver, P. Teaching reading to children with special
needs.
Columbus: Charles E. Merrill Publishing Company,
1979.
Herber, H. L.
Teaching reading in content areas.
Cliffs, J. J .: Prentice-Hall, Inc., 1978.

Englewood

Huus, H.
Reading.
In H. M. Carpenter (Ed.), Skill development
in social studies. Washington, D. C.: National Council
for the Social Studies, 1963.
Johnson, R. E.
The reading level of elementary social studies
is going down. The Reading Teacher, 1977, l.Q_, 901.
Kratzner, R. R. & Mannies, N. Building responsibility and
reading skills in the social studies classroom. Journal
of Reading, 1979, ~, 501-505.
Lapidus, H.P.
Lets get serious about mainstreaming.
of Learning Disabilities, 1980, 13, 500.

46

Journal

47
Robinson, H. A. Teaching reading and study strateg ies: the
content areas. Boston: Allyn & Bacon, I nc., 1 965 .
Sand, O., & Joyce, B. Planning for children of varying ability.
In J. V. Michaelis (Ed.), Social studies in the elementary
schools. Menasha, Wisconsin: George Banta Company, 1962.
Sebeson, L.
Self-concept and reading disabilities.
Teacher, 1970, ~ ' 463-464.

The Reading

State of Washington, Rules and Reg u l ations for Programs Providing Services to Chil dren with Hand i capp i ng Co n dit ions,
CHAPTER 3 9 2- 173 WAC, Amended a nd Adopted , August 1 9, 19 80.
Wesley, E. B., & Cartwright, W. H.
elementary schools (3rd ed.).
Company, 1 968.

Teaching social studies in
Boston: D. C. Heath and

West, G. B.
Teachi ng reading skills in content areas: A practical guide to the constructi on o f student exerci ses.
Ovi e do , Flor ida : Sandpi per Pr ess, Inc., 1 97 8 .
Wirthlin, L.
Classroom activities for children without: middle
grades.
In I. E. Aaron (Ed.), Reading for children without
- our disadvantaged youth. Newark: I nternat i ona l Readi ng
Assoc i a tio n , 1 966 .
Zintz, M. V.
The reading process - the teacher and the learner.
Dubuque: Wm. c . Brown Company Publi s h ers, 1 980 .

